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***Private***

Evaluation Summary Report (ESR)

Student’s Name: 
School:

Date of Birth:
Current Grade:

ID #: 
Date of ESR:

Reason for Referral

Describe the area of concern and the reason the Student Support Team is conducting an evaluation.  For an initial assessment, describe pre-referral interventions and the results (not SLD evaluations).

Here are some examples:

Initial evaluation:

(Student) was referred to the problem solving team due to concerns with (list concerns).   The pre-referral interventions involved the use of ….  Data indicated that prior to the intervention the student's level of behavior/academic performance was ___.  After the implementation of the intervention, the student's behavior/academic performance was ___.  (The Student Support Team/teacher's name/student's parent) decided to conduct an evaluation to determine (student’s) needs and eligibility for special education services.

In the case of a reevaluation:

Student has been receiving special education services under the category of Autism                                    Spectrum Disorders (ASD) since… There continue to be concerns with …..(Student) is due for his/her federally mandated three-year reevaluation of special education needs and eligibility.

Or, if student’s present levels of performance have changed substantially:

The student’s performance in the areas of… has changed substantially due to … The team decided to conduct an evaluation to determine current levels of functioning and needs in order to inform instruction.

Exit evaluation

(Student) has demonstrated significant progress towards his/her IEP goals.  The (student support team and parent) agreed to conduct an evaluation to determine if (s/he) continues to qualify and demonstrate a need for special education services.  

Parent request

(Student’s parent) requested an evaluation for special education due to concerns with (concerns).  The pre-referral interventions involved the use of ….  Data indicated that prior to the intervention the student's level of behavior/academic performance was ___.  After the implementation of the intervention, the student's behavior/academic performance was ___.  
Sources of Information

List assessment tools, the person that completed or reviewed the assessment, their title, and corresponding dates.  Tools should appear in this table in the same order in which they appear in the ESR.     

Evaluation Tools/Procedures and Dates
	Evaluation Tool
	Examiner
	Date

	Parent Interview / Developmental Interview / Medical History & Summary:

Provide a complete picture of the child’s present level of functioning in the home and community, establish the methods by which the parent(s) and siblings manage their interactions with the child, and provide a statement of the parent’s concerns and goals for their child.  The developmental interview is to provide information documenting the child’s development in the first three years of life including the development of language, motor, and social skills.
	
	

	Nationally Normed Technically Adequate Measure for Autism Spectrum Disorders

Example: Autism Diagnostic Observation Schedule (ADOS) to compare the level or intensity of social interaction and communication behaviors with those presented by a normed sample of children previously diagnosed with autism spectrum disorders.  
	
	

	Nationally Normed, Technically Adequate, Rating Scale specific to the identification of autism characteristics (parent and teacher ratings)

Example: 

Gilliam Autism Rating Scale—2
Gilliam Aspergers Diagnostic Scale–2
	
	


	Evaluation Tool
	Examiner
	Date

	Nationally Normed Technically Adequate Measure of Adaptive Behavior (optional)
Example: Adaptive Behavior Assessment System—Second Edition ABAS-II
	
	

	At least two (2) systematic observations 
Verify the persistence of behavior patterns associated with autism spectrum disorders during the school day.
	
	

	Speech and Language: Communication Samples and Technically Adequate Norm Referenced Tests

Establish present levels of receptive, expressive, and pragmatic language
	
	

	Nationally Normed, Technically Adequate, Rating Scale for Social Skills (optional)

Example: Social Skills Improvement Scale (SSIS)
	
	

	Nationally Normed Test of Intellectual Ability:

Example: Wechsler Intelligence Scale for Children — Fourth Edition 
	
	

	Nationally Normed Test of Achievement:

Example: Woodcock-Johnson-Revised Version 3
	
	

	Criterion–Referenced Assessment of Student Instructional Needs

Examples:

 (Early Childhood and Elementary Aged Students)

The STAR Program: Student Learning Profiles (I, II, or III)

The Assessment of Basic Language and Learning Skills (ABLLS™-R)
(Secondary Aged Students)

Transition Assessments
	
	


	Evaluation Tool
	Examiner
	Date

	Curriculum–Based Measures, Work Samples, Review of Existing Data, Other Nationally Normed Tests for Academic Performance.  Also include criterion referenced assessments for needs assessment.

Establish present levels of academic performance in component and composite academic skills.
	
	


Other Areas to Evaluate:

	Evaluation Tool
	Examiner
	Date

	Developmental Adapted Physical Education 

Norm Referenced Motor Performance—Tests and Observations
	
	

	Related Services:

Occupational Therapy

Physical Therapy

Audiology 
	
	

	Assistive Technology Evaluation Plan
	
	


Background Information

Background Information


Conduct a file review listing current and past grades (credits earned if high school age;, test scores (e.g. MCA-II, MAP); history of services such as Title 1, 504; sensory and health related concerns; current services for SPED, IEP goals, medical, and outside agencies;. attendance records; school rule violations and consequences; and number of different schools attended.  Parent information can be addressed here or the evaluation results section, but must be included somewhere in the ESR.  Suggestions for MCA-II and MAP descriptions are provided below.
Measures of Academic Progress (MAP)

A computer test, called Measures of Academic Progress (MAP) is given to all students in the fall and spring of each school year in order to monitor individual growth and provide information regarding students’ academic skills compared to peers.  The MAP measures basic academic skill areas like reading and math.  Scores on the MAP are reported using the Rasch Unit (RIT score).  The RIT score is measured on an equal interval scale, like feet and inches, which makes growth in learning easy to measure.  RIT scores range from 150 to 260.  Students typically start at a RIT score of about 170-190 in the third grade and progress to the 230-260 range by high school.  The goal of the MAP testing is to record individual students growth over time.  XXXX’s scores (Spring 2008) are listed below:

Reading:
XXX
Target: XXX

Math: 

XXX
Target: XXX

Minnesota Comprehensive Assessment- Second Edition (MCA-II)

A written test, called the Minnesota Comprehensive Assessments – Series II (MCA-II) was given to students in the spring of 2008. The MCA-II tests are the state tests that help districts measure student progress toward Minnesota's academic standards and meet the requirements of No Child Left Behind.  Reading and mathematics tests are given in grades 3-8, 10 and 11.  Each student receives a numerical score that is classified in one of four achievement levels: Does Not Meet the Standards, Partially Meets the Standards, Meets the Standards, and Exceeds the Standards.  XXXX took the Minnesota Comprehensive Assessment in the spring of (year).  XXXX’s scores are listed below:  

Reading:  
XXX 
(XXX the standards)

Math:  
XXX  
(XXX the standards)

Evaluation Results

Parent Interview/Developmental Interview/Medical History & Summary 

Characteristics of Autism Spectrum Disorders: 

Autism Diagnostic Observation Schedule (ADOS)

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred
The Autism Diagnostic Observation Schedule (ADOS) is a semi-structured, standardized assessment of communication, social interaction, and play or imaginative use of materials for individuals who have been referred because of possible autism or other pervasive developmental disorders, called autism spectrum disorders (ASDs).  The ADOS consists of standard activities that allow the examiner to observe behaviors that have been identified as important to the assessment of autism spectrum disorders at different developmental levels and chronological ages.  The ADOS incorporates the use of planned social occasions, referred to as “presses”, in which a behavior of a particular type is likely to appear.  Structured activities and materials provide standard contexts in which social interactions, communication, and other behaviors relevant to autism spectrum disorders are observed.

A child will be administered one of four modules depending on the age and level of expressive language of the child, and each module contains somewhat different activities.  The table below indicates how a module is chosen depending on the child’s expressive language level.  

Expressive Language Level of Child and Choice of Assessment Module

	ADOS

Module
	Expressive Language Level

	
	Minimum
	Maximum

	1
	No Speech
	Simple Phrases

	2
	Flexible three-word phrases a
	Verbally fluent b

	3
	Verbally fluent

(child/younger adolescent)
	—

	4
	Verbally fluent

(adolescent/adult)
	—


a Regular, spontaneous, meaningful use of three-word utterances, including a verb

b Producing a range of flexible sentence types, providing language beyond the immediate context, and describing logical connections within a sentence.

Notes are taken during administration of each ADOS module and overall ratings are completed immediately after administration.  Overall ratings are assigned to individual assessment items in domains of Communication, Reciprocal Social Interaction, Imagination & Creativity, and Stereotyped Behaviors and Restricted Interests.  A Combined Communication and Social Interaction score is also calculated based on the sum of the two separate scale scores.  Item ratings generally have scores ranging from 0 – 3 and represent increasingly severe departures for typical or expected development as the rating scores increase.  An ADOS algorithm is used to assign ratings before entering scores in the summary table, totaling each domain, and interpreting final scores.  The table below gives the ADOS domains for each module and cut-off scores that must be exceeded to provide evidence of autism or autism spectrum disorders. The domains for Imagination and Creativity and Stereotyped Behaviors and Restricted Interests are included but not directly enter into the determination of autism or autism spectrum disorders.  The are, never-the-less, used in the determination of the student’s eligibility for special education services in the category of autism spectrum disorders.

ADOS Module ___ Domain and Cutoff Scores

	Domain
	Score
	Autism

Cutoff

Score
	Autism

Spectrum

Cutoff

Score

	Communication 
	
	X
	X

	Reciprocal Social Interaction
	
	X
	X

	Combined: Comm+Social
	
	X
	X

	Imagination/Creativity
	
	—
	—

	Stereotyped Behaviors & Restricted Interests
	
	—
	—


Copy the pairs of module scores to the table and delete this part.

Domain
M1

M2

M3

M4

Communication
4
2
5
3
3
2
3
2

Reciprocal Social Interaction
7
4
6
4
6
4
6
4

Combined
12
7
12
8
10
7
10
7
Discuss the appropriate elements of your observations in a narrative format with a focus on behaviors that did or did not appear to be consistent with known patterns of behavior in the spectrum of autism disorders and relate the behaviors to the eligibility criteria.  Provide an interpretation of the ADOS scores relative to the pair of cut off scores, indicating support or lack of support for the presence of autism or autism spectrum disorder behavior patterns.  These results are not to be interpreted as a medical diagnosis of autism or autism spectrum disorders, but rather that they may lend support to a possible finding of eligibility for special education services in the category of autism spectrum disorders.  Medical or clinical professionals may be sought for further consideration and diagnosis of autism or autism spectrum disorders. 

Autism Checklist: Gilliam Autism Rating Scale – 2 (GARS–2)

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred
The Gilliam Autism Rating Scale–Second Edition is a standardized instrument designed for assessment of persons with autism and other severe behavioral disorders.  This instrument was standardized on a sample of 1,107 individuals with autism from 48 states within the United States and the items that comprise the GARS–2 are based on the definitions of autism adopted by the DSM–IV–TR (American Psychiatric Association, 2000) and the Autism Society of America (2003).  The GARS–2 provides information concerning the likelihood of autism on three scales: stereotyped behaviors, communication, and social interaction.  These scales are described by standard scores whose average or mean is 5 and whose average ranges from 4 to 6.  Scores in this range are commonly seen in persons with autism when rated by this instrument.  An overall score, called the Autism Index, is based on the total of the three subscale scores and has an average or mean standard score of 100 and an average range of 85 to 115 and are designated as possibly for the probability of autism.  Scores in the range are typically observed in students diagnosed with autism, and scores higher than 115 are in the very likely range for the probability of autism.  Score below 85 are considered in the unlikely range for autism.  

Identify those who were asked to complete the rating scales, their relation to the student, and the dates completed.  

Gilliam Autism Rating Scale–2: Summary Table

	
	Teacher 1
	Teacher 2
	Parent 1
	Parent 2

	Subscales
	Score Stand.
	Prob-

ability
	Stand.

Score 
	Prob-

ability
	Stand

Score 
	Prob-

ability
	Stand

Score 
	Prob-

ability

	Stereotyped

Behaviors
	
	
	
	
	
	
	
	

	Communication
	
	
	
	
	
	
	
	

	Social Interaction
	
	
	
	
	
	
	
	

	Autism Index
	
	
	
	
	
	
	
	


Summarize the pattern of scores and offer an interpretation.  Note consistencies among raters and address disagreements to the extent that they can be explained.  Give greatest emphasis to the Autism Index scores as these are the most reliable indicators of the likelihood of autism.  Provide a summary of the Parent Interview scores in Section VI of the rating instrument.  

Systematic Observations 

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred
Complete at least two direct observations of the student using either a narrative recording method or other structured instrument that permits a concise picture of the student’s typical pattern of behavior.  During an observation, the State of Minnesota requires reviewing the student’s behavior with respect to the three core features of autism: social interaction, communication, and repetitive behavior and restricted interests.  Regarding social interactions, attention should be given to both the frequency of social turns with peers and adults as well as the qualitative features of these interactions, watching for instances of shared and joint attention, affective lability – positive and negative – and adjustments made, if any, to social/emotional feedback from others.  In the communicative core feature, attention should be given to the child’s manner of communication, whether gestural, verbal, by augmentative device or sign language.  Note also how the child appears to get needs met using these methods or whether the child presents challenging behaviors like tantrums or aggression.  If the student encounters sarcasm, irony, teasing, humor, metaphor, or colloquialisms what reactions, if any, are noted?  Lastly, observe the child for instances of repetitive behaviors and/or restricted interests.   Note the presence of stereotyped behaviors like hand flapping, repetitive body movements, and unusual noises.  Watch for instances in which the student shifts the topic of conversation to areas of highly specific interest to the student and note the effect on the listening audience.  

Adaptive Behavior Functioning

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred.  Note: this section is optional and is included by planning team decision.
Discuss the appropriate elements of your observation in a narrative format.  Observation data should support the rating you’ve chosen.
Adaptive skills can be defined as those everyday practical skills we use to function independently and to successfully meet environmental demands.  The Adaptive Behavior Assessment System- Second Edition (ABAS-II) was administered during this evaluation to provide a measure of @’s current adaptive skill functioning.  The ABAS-II consists of two forms: A parent form which was completed by XXXX, @’s mother on XXXX, and a teacher form completed by XXXX, @’s special education case manager on XXX. 

The ABAS-II produces a General Adaptive Composite (GAC) standard score with a mean (average) of 100 and a standard deviation of 15.  In addition, scores will be reported using percentile ranks, which indicate the how the student performed compared to their same aged peers.  For instance, if @ obtained a percentile rank of 60, this indicates that she performed as well as or better than 60% of her same-aged peers. Finally, scores will be reported using confidence intervals, which account for testing error on the part of the rater.  Confidence intervals indicate that those interpreting test results can be 95% sure that the student’s “true score” lies between the ranges given.  

The ABAS-II provides three composite other score areas: Conceptual (composed of communication and academic skills), Social (composed of interpersonal and social competence skills), and Practical (composed of independent and daily living skills).  These composite areas follow the same scoring principles as the GAC.  

The ABAS-II also provides scaled scores with a mean of 10 and standard deviation of three in 10 adaptive skill areas: Communication, Community Use, Functional Academics, Home/School Living, Health and Safety, Leisure, Self-Care, Self-Direction, Social and Work.  The following table provides an explanation for the qualitative descriptions provided for composite standard scores and scaled scores:

	Scaled Score Ranges
	Composite Score Ranges
	Qualitative Description

	--
	130 or More
	Very Superior

	15 or More
	120-129
	Superior

	13-14
	110-119
	Above Average

	8-12
	90-109
	Average

	6-7
	80-89
	Below Average

	4-5
	71-79
	Borderline

	3 or Less
	70 or Less
	Extremely Low


Results from XXXX’s ABAS-II ratings are presented in the two tables below: 

ABAS-II Parent Form: Scaled Scores

	Skill Area
	Scaled Score


	Qualitative Description

	Communication
	
	

	Community Use
	
	

	Functional Academics
	
	

	Home Living
	
	

	Health and Safety
	
	

	Leisure
	
	

	Self-Care
	
	

	Self-Direction
	
	

	Social
	
	

	Work
	
	


ABAS II Parent Form: Composite Scores

	Composite
	Composite Standard Score (95% Confidence Interval)
	Percentile Rank
	Qualitative Description

	GAC
	
	
	

	Conceptual
	
	
	

	Social
	
	
	

	Practical
	
	
	


Results from XXXX’s ABAS-II ratings are presented in the two tables below: 

ABAS-II Teacher Form: Scaled Scores

	Skill Area
	Scaled Score


	Qualitative Description

	Communication
	
	

	Community Use
	
	

	Functional Academics
	
	

	School Living
	
	

	Health and Safety
	
	

	Leisure
	
	

	Self-Care
	
	

	Self-Direction
	
	

	Social
	
	

	Work
	
	


ABAS II Teacher Form: Composite Scores

	Composite
	Composite Standard Score (95% Confidence Interval)
	Percentile Rank
	Qualitative Description

	GAC
	
	
	

	Conceptual
	
	
	

	Social
	
	
	

	Practical
	
	
	


ABAS-II Summary

Summarize results and discuss possible explanations for differences.
A list of subscales and their descriptions are provided below:

· Communication: Speech, language, and listening skills needed for communication with other people, including vocabulary, responding to questions, conversational skills, etc.

· Community Use: Skills needed for functioning in the community, including use of community resources, shopping skills, getting around in the community, etc.

· Functional Academics: Basic reading, writing, mathematics, and other academic skills needed for daily, independent functioning, including telling time, measurement, writing notes and letters, etc.

· School/Home Living: Skills needed for basic care of a home or living setting (or, for the teacher form, classroom setting), including cleaning, straightening, property maintenance, and repairs, food preparation, performing chores, etc.

· Health and Safety: Skills needed for protection of health and to respond to illness and injury, including following safety rules, using medicines, showing caution, etc.

· Leisure: Skills needed for engaging in and planning leisure and recreational activities, including playing with others, engaging in recreation at home, following rules in games, etc.

· Self-Care: Skills needed for personal care including eating, dressing, bathing, toileting, grooming, hygiene, etc.

· Self-Direction: Skills needed for independence, responsibility, and self-control, including starting and completing tasks, keeping a schedule, following time limits, following directions, making choices, etc.

· Social: Skills needed to interact socially and get along with other people, including having friends, showing and recognizing emotions, assisting others, and using manners.

· Work: Skills needed for successful functioning and holding a part or full-time job in a work setting, including completing work tasks, working with supervisors, and following a work schedule. 
Intellectual Functioning

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred
Wechsler Intelligence Scale for Children-Fourth Edition (WISC-IV)

The Wechsler Intelligence Scale for Children-Fourth Edition  (WISC-IV) is an individually administered, norm-referenced test designed to measure general intelligence. The WISC-IV requires students to solve problems such as arranging blocks to copy a geometric design from a card, determining patterns in groups of shapes, defining vocabulary words, or offering solutions to common social problems or situations.  The WISC-IV does not measure things like motivation, creativity, or work habits.  

 (Include behavioral observations and address validity here).
The WISC-IV produces a Full Scale IQ (FSIQ) score, a global measure of overall intelligence.  The WISC-IV also produces composite scores in four main areas: Verbal Comprehension, Perceptual Reasoning, Working Memory, and Processing Speed.   A short description of these composite areas has been provided below.  Scores will be reported using standard scores, which have a mean (average) of 100 and a standard deviation of 15.  Scores between 90 and 110 are considered average.  In addition, scores will be reported using percentile ranks, which indicate the how the student performed compared to their same aged peers.  For instance, if @ obtained a percentile rank of 60, this indicates that he performed as well as or better than 60% of others his age. Finally, scores will be reported using confidence intervals, which account for testing error (e.g. bad day, tired, hungry, distracted, etc).  Confidence intervals indicate that those interpreting test results can be 95% sure that the student’s “true score” lies between the ranges given.  A table containing WISC-IV standard scores and their qualitative descriptions are provided below:

WISC-IV Standard Scores and Qualitative Descriptions

	Standard Score Range
	Qualitative Description

	> 130
	Very Superior

	120-129
	Superior

	110-119
	High Average

	90-109
	Average

	80-89
	Low Average

	70-79
	Borderline

	< 69
	Extremely Low


WISC-IV Scores

	Composite Area
	Standard Score

(95% Confidence Interval)
	Percentile

Rank
	Qualitative Description

	Verbal Comprehension
	XX (XXXX)
	XX
	XXXX

	Perceptual Reasoning
	XX (XXXX)
	XX
	XXXX

	Working Memory
	XX (XXXX)
	XX
	XXXX

	Processing Speed
	XX (XXXX)
	XX
	XXXX

	Full Scale IQ
	XX (XXXX)
	XX
	XXXX


Verbal Comprehension measures students’ ability to reason verbally (e.g. being able to describe how things are similar, knowledge of vocabulary words, and answers to common social problems or situations).  Most of these tasks require students to apply information they have learned throughout their lives.     

Perceptual Reasoning measures students’ ability to reason non-verbally (e.g. quickly matching colored blocks to modeled pictures, determining patterns in a series of pictures, choosing two pictures in a group of pictures that are alike).  These tasks require students to apply their reasoning skills to novel (new) problems. 

Working Memory requires the ability to listen to a series of numbers or letters, temporarily store information in memory, perform an operation on the information, and produce a verbal result.

Processing Speed measures a child’s ability to quickly and correctly scan, sequence, or make quick decisions about simple visual information (symbols).

Academic Achievement

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred
Woodcock-Johnson Revised (version 3)
Curriculum Based Measures

Person conducting and/or summarizing the assessment, their title, and the date(s) assessment(s) occurred
Curriculum Based Measurement (CBM) tests/probes, are reliable, valid, standardized, norm referenced measures of a student’s skills in reading, math, and writing.  CBM probes are very quick to administer and can be given frequently to measure a student’s academic growth from week to week or month to month.  Scores indicate if a student is on track to perform well on the Minnesota Basic Standards Test as well as how they are performing compared to same grade peers.  

Curriculum Based Measures of Reading (CBM-R)

Curriculum Based Measures of Reading involve having students read aloud from grade level text for one minute.  The score is the number of words read correctly in one minute.  If the student pronounces a word incorrectly but self-corrects the word within 3 seconds, the word was counted as correct.  An error is scored if a word is (a) mispronounced, (b) omitted, (c) not pronounced within 3 seconds, or (d) if another word is substituted for the correct word.  If the student does not pronounce a word within 3 seconds, the examiner supplies the correct word for him, and an error is recorded.  Calculating the number of words read correctly per minute has been established through over twenty years of research as an excellent indicator of all aspects of reading, including decoding, fluency, and comprehension.  The measure is also highly sensitive to changes in instruction.  Using CBM-R, teachers have a tool that informs them of when students are not making adequate progress and, therefore, when additional interventions should be implemented.  

 (Student’s) median (i.e. middle) performance across three passages was X words correct per minute with X errors.  The target goal established for X graders in (season) of X grade is X.  

Curriculum Based Measures- Math Facts

Curriculum Based Measures of Math were used to evaluate (Student’s) math skills.  (Student) was given three sheets of mixed math facts (e.g. addition, subtraction, and division problems).  For each sheet (he/she) was given one minute to write as many answers as (he/she) could.  (Student's) median score on math facts curriculum-based measures is X.  The target during (season) for peers is X. 

Curriculum Based Measures- Math Applications

Curriculum Based Measures of Math were used to evaluate (Student’s) math problem solving skills.  (Student) was given a three-page math application probe composed of mixed math problems (e.g. story problems, ratios, fractions, geometry, etc.) and ten minutes to complete as many problems as (she/he) could.  Student’s score on math curriculum-based measures is X.  The target during (season) for peers is X. 

Curriculum Based Measures- Writing

Curriculum Based Measures of Writing were used to evaluate (Student's) writing skills.  (Student) was given a topic sentence, 30 seconds of think time and three minutes to write.  Scoring procedures measure correct word sequences (cws).  A correct word sequence is two adjacent words, correctly spelled and syntactically and semantically appropriate.   (Student’s) median score on written expression curriculum based measures is X.  The target score for a X grade student during (Season) is X.
Student Learning Profile Analysis: Strategies for Teaching Based on Autism Research (STAR)

Name of special education teacher completing assessment instrument, date. 

Complete the three learning profiles for students in early childhood and elementary grades.  These profiles identify skills in six domains needed to function in daily classroom/academic environments.  The table below lists the number of items considered mastered and the total items assessed in each domain by each profile level. Results from this analysis are used to partially inform the entry points in various curriculum at which instruction may begin.

STAR Student Learning Profile
	
	
	Receptive

Language

Concepts
	Expressive Language

Concepts
	Spontaneous

Language
	Functional

Routines
	Preacademic

Concepts
	Play & Social Concepts

	
	Level 1
	__/14
	___/7
	NA
	___/11
	___/4
	___/4

	
	Level 2
	___/11
	___/11
	___/11
	___/11
	___/14
	___/4

	
	Level 3
	___/7
	___/15
	___/12
	___/16
	___/17
	___/6

	
	Total
	___/32
	___/33
	___/23
	___/38
	___/35
	___/14


Identify entry points for instruction in each of the domains listed in the table above.
Assessment of Basic Language and learning Skills (ABLLS)

Name of special education teacher completing assessment instrument, date. 

Assessment of Basic Language and learning Skills (ABLLS) is a criterion referenced assessment that analyzes language based on B.F. Skinner’s (1957) analysis of verbal behavior.  It is important to understand that the criteria for the items on the ABLLS have not been experimentally validated for their predictive validity.  Accordingly, meeting the criteria for any given item should be interpreted cautiously in terms of what that might say about true skill mastery.  While the assessment is not linked to any particular age or grade, one would expect students to have mastered all academic skills listed on the ABLLS no later than the middle of first grade (allowing for some variance due to differences between local achievement standards).  One would expect students to have mastered the spoken language, motor, imitation, and self-help skills listed on the ABLLS by the end of kindergarten.  We elected to administer the ABLLS because its functional approach to the analysis of language as allows for a more fine grained analysis of variables controlling and maintaining XXXX’s language.  It may be administered repeatedly and so serves as a quasi curriculum-based assessment to provide intermediate feedback more frequently than most norm-referenced tests.  Lastly, because of its detailed description of subskills within each language repertoire, the ABLLS allows for easy translation from assessment to intervention planning.

To summarized the results of the ABLLS, we chose to provide counts of the number of subskills completed along with to total number of subskills in each area of the assessment.  Below is a table of those results.

	Area
	Items Mastered/Total
	Area
	Items Mastered/Total

	Cooperation & Reinforcer Effectiveness
	___/11
	Group Instruction
	___/12

	Visual Performance
	___/21
	Reading
	___/15

	Receptive Language
	___/52
	Math
	___/42

	Imitation
	___/13
	Writing
	___/9

	Vocal Imitation
	___/9
	Spelling
	___/6

	Requests
	___/27
	Dressing
	___/15

	Labeling
	___/42
	Eating
	___/10

	Intraverbals
	___/42
	Grooming
	___/7

	Spontaneous Vocalization
	___/9
	Toileting
	___/10

	Syntax and Grammar
	___/20
	Gross Motor
	___/28

	Play and Leisure
	___/10
	Fine Motor
	___/28

	Social Interaction
	___/22
	Classroom Routines
	___/10


Strength areas for XXXX on the ABLLS included XXX, XXX, and XXX.  Weakness areas for XXXX on the ABLLS included XXX, XXX, and XXX. (Include a brief description of each area of weakness.)
Speech Language Evaluation

Language testing was done to provide information regarding XXXX’s present level of performance and possible needs in the area of communication.

Speech-Language Evaluation Completed by:

Name of SLP, Educational Speech-Language Pathologist, date 

Present Level of Performance in Language/Summary of Existing Data and Current Assessment Results:

XXXX was tested in the speech therapy room, which is a small, quiet space with few distractions.  He was cooperative and pleasant throughout the testing. The educational speech-language pathologist believes that the results of this testing are a valid representation of XXXX 's language abilities.

Observation/Informal Speech-Language Samples:

Date: 02-19-2009 and 03-03-2009

XXXX's speech-language was observed during breaks in testing and in the classroom setting.  During these observations, XXXX engaged in conversation with the speech-language pathologist or with adults in the classroom.   He spoke with good speech clarity.  His articulation, voice, and fluency were observed appropriate presenting no concerns. Informal observation suggests articulation, voice, and fluency to be within appropriate limits.

When observed in the classroom, XXXX was eager to participate and enjoyed answering questions.  At times, XXXX would offer more to the discussion than was necessary shifting the emphasis by using extended fictional scenarios. XXXX did not seem to be aware that this was annoying to the others who were also waiting to participate. During testing there were several incidences when XXXX seemed to misunderstand a word spoken and this affected his ability to process the information accurately.  At these times, XXXX was offered or asked for a repeat of the word for clarification (repetition of prompts is allowed in CASL testing procedures). Given social situations such as asking for directions, introducing someone, giving a respectful compliment, speaking off topic, or adjusting a conversation when one participant is speaking and dominating a discussion, XXXX was unable to correct or demonstrated appropriate pragmatic language for these situations.

The Peabody Picture Vocabulary Test – Fourth Edition (PPVT-4)

The Peabody Picture Vocabulary Test, Fourth Edition measures the receptive vocabulary of children and adults.  This is an individually administrated, un-timed, norm referenced, wide range instrument.  The test is designed for persons aged 21/2 to 90+ years.

The Standard Score on the PPVT-4  has a mean of 100 and a standard deviation of 15. 

Below is a table with the standard scores and qualitative indicators for the PPVT-4. 

PPVT-4 Standard Scores and Qualitative Descriptions

	Standard Score Range
	Qualitative Description

	116-130
	Moderately High

	85-115
	Average

	84-71
	Moderately Low

	+<70
	Extremely Low


The following is the result of XXXX’s PPVT-4 testing:

	Standard Score
	PPVT- 4 Classification

	                  88
	        Average


XXXX received a standard score of 88 on this assessment.  This score places him in the Average range of word understanding when compared with other students his age.

Comprehensive Assessment of Spoken Language (CASL)

Date:  03-04-2009 

The Comprehensive Assessment of Spoken Language (CASL) is a norm referenced oral language assessment battery of individually administered Core and Supplementary tests for children and young adults ages 3 through 21.  Each test is used to identify language difficulties.  Test results are combined to form a Core Composite score.  The Core Composite score has a mean of 100 and a standard deviation of 15. A score of 100 on this scale represents the performance of the typical student of a given age.  In addition, scores will be reported using percentile ranks, which indicate the how the student performed compared to same aged peers.  For instance, if a student obtains a percentile rank of 75, this indicates that he performed as well as or better than 75% of same-aged peers. A table containing CASL standard scores and their qualitative descriptions are provided below:

CASL Standard Scores and Qualitative Descriptions

	Standard Score Range
	Qualitative Description

	120-129
	High

	110-119
	Above Average

	90-109
	Average

	80-89
	Below Average

	70-79
	Borderline

	< 69
	Low


CASL Score Summary

	Core Tests
	Standard Score 
	%ile Rank
	Qualitative

Description

	Antonyms
	       84
	     14
	Below Average

	Grammatical Morphemes
	       78
	       7
	Borderline

	Sentence Comprehension
	       74
	       4
	Borderline

	Nonliteral Language
	       74
	       4
	Borderline

	Pragmatic Judgment
	       75
	       5
	Borderline

	Core Composite
	       71
	       3
	Borderline


Core Tests:

The Antonyms test is design to measure the ability to identify words that are opposite in meaning.  The examinee must retrieve and produce a single word when its opposite is given as a stimulus. On this test, XXXX obtained a standard score of 84.  His percentile rank of 14 means that he scored as high as or higher than 14 percent of the examinees his age. This places XXXX in the Below Average Range on this core test.

The Grammatical Morphemes test measures the metalinguistic knowledge of the form and meaning of grammatical morphemes.  The test includes verb and noun modulators, prepositions, articles, possessives, pronouns, and derivational suffixes.  On this test, XXXX received a standard score of 78.  His percentile rank of 7 means that he scored as high as or higher than 7 percent of the examinees his age. This places XXXX in the Borderline Range on this core test.

The Sentence Comprehension of Syntax test measures the ability to comprehend the syntactic-structure organization of sentences.   XXXX received a standard score of 74.  His percentile rank of 4 means that he scored as high as or higher than 4 percent of the examinees his age.  This places XXXX in the Borderline Range on this core test.

The Nonliteral Language test assesses the ability to comprehend and explain the intended meaning of a spoken utterance where the literal meaning does not convey the message. XXXX received a standard score of 74 with a percentile rank of 4. His percentile rank of 4 means that he scored as high as or higher than 4 percent of the examinees his age.  This places XXXX in the Borderline Range on this core test.

The Pragmatic Judgment test measures the awareness of the appropriateness of language as it relates to the situation in which it is used.  The examinees must generate questions, requests, or expressions of gratitude or sorrow; initiate turn-taking; and judge the appropriateness of certain language in a given situation.  XXXX received a standard score of 75 with a percentile rank of 5.  His percentile rank of 5 means that he scored as high as or higher than 5 percent of the examinees his age.  This places XXXX in the Borderline Range on this core test.

Supplementary Test

The Paragraph Comprehension of Syntax test measures syntax comprehension by means of a series of spoken narratives.  The syntactic complexity builds within each narrative and from narrative to narrative.  This test assesses the ability to derive meaning from syntactic structures.

XXXX received a standard score of 87 with a percentile rank of 19 on the Paragraph Comprehension of Syntax test.  His percentile rank of 19 means that he scored as high as or higher than 19 percent of the examinees his age.  This places XXXX in the Below Average Range on this supplementary test.

Summary/Core Composite

The Core Composite provides a global measure of language performance.  The Core Composite is reported as a standard score with a mean of 100 and a standard deviation of 15.  XXXX obtained a standard score of 71 on the Core Composite with a percentile rank of 3.   His percentile rank of 3 means that he scored as high as or higher than 3 percent of the examinees his age. 

According to the CASL classification system, XXXX’s overall language functioning is in the Borderline Range. 

Language Summary and Conclusion

Receptive vocabulary testing using the PPVT-4 indicated that XXXX’s receptive vocabulary was in the Average range.  CASL testing showed that XXXX has overall language skills that are in Borderline Range.  XXXX’s functional/pragmatic language as observed in the speech room and in the classroom is a barrier to effective social communicative interaction with others.  

Developmental/Adapted Physical Education Evaluation

Related Services Evaluation 

Assistive Technology Consideration Summary or Evaluation Summary.

Motor Summary

Informal Fine Motor Observation and Staff Interview:

Informal observations and staff interview were used to help describe the student’s motor performance abilities.  XXXX was observed in school environments on dates.

XXXX was energetic and willing to complete writing tasks as requested. He demonstrated right hand dominance and used a mature, 3-point grasp on his pencil as he wrote. He preferred to sit with his legs folded underneath him on the chair while completing tasks but his overall postural stability and endurance for the tasks seemed adequate. XXXX’s upper extremity flexibility and strength are within a functional range for his age. 

XXXX was asked to print the alphabet from memory, first completing the upper case letter formations. XXXX worked quickly through the letter “H” but then he started to lose track of the sequence. XXXX used the alphabet song to try to help remember but was only able to go on after I have him the next letter. He continued on until “Q” and then lost the sequence again and needed assistance intermittently through the end of the upper case alphabet. With the lower case alphabet, XXXX referred to the upper case letters to help him but he still got out of sequence and needed assistance for approximately the last 1/3 of the letters. 

XXXX printed a simple sentence from dictation and corrected the first word, making it a capital. However, he then erased the first letters of the next two words and also made them capitals and finished the sentence by capitalizing the last word as well. When he was asked to write several self-generated sentences, XXXX completed two sentences after he was verbally prompted with an idea of what to use as a subject. Throughout these examples of printing, XXXX demonstrated good line adherence and spacing between words. However, spelling seemed to be tricky for him as well as proper punctuation and capitalization. When he was asked to copy from a desktop model, XXXX was careful to try to be accurate and he worked at a moderate rate of speed. He did omit one word out of a possible twenty-one. Although formation of letters (starting points and direction) were irregular, XXXX did use adequate spacing between words and the overall legibility of the copied sentences was good. XXXX did not complete a far-point copy because he did not have his glasses on this day. When his teacher was asked if copying from a distance has been reported as a problem, she stated that it had not. 

Samples of XXXX’s recent work showed that he tends to write large and numerous occurrences of over-writing an error instead of erasing and rewriting were noted. He organized math problems on the paper correctly for hundreds addition. Another sample of XXXX’s writing was from spelling practice. The students are reportedly given the word and then they need to use it in a sentence that they generate on their own. XXXX again showed good spacing but omissions and errors in spelling made the sentences less readable than the copied sentences.

XXXX is able to manage clothing fasteners such as buttons, snaps, laces, and zippers. There has been no concern from teachers regarding his ability to access areas or materials in the school or complete self-help tasks independently. 

XXXX worked diligently at the tasks that were asked of him and it is estimated that this is an accurate representation of his fine motor abilities. He did get a little silly at times and when excited he was observed to move his hands rapidly by his face on at least one occasion. 

Impressions of Fine Motor Skills:

Most students XXXX’s age are able to print fluidly from memory. Many also can write in cursive. They can express novel ideas in sentences that are more complex than those XXXX generated. Most are able to size letters appropriately to the space given and have developed a sense of the rules for capitalization, spelling and punctuation that enable them to convey their thoughts in a clear way.  

Although XXXX’s fine motor skills are discrepant from peers, the fact that he generally uses good spacing between words is a strength as is the legibility of his letters and his willingness to work on writing tasks. He demonstrated that he can print more neatly without significantly slowing his speed down.

Interpretation of Evaluation Results and Determination of Eligibility 

Application of Criteria for ASD 

The multidisciplinary team shall determine that a pupil is eligible and in need of special education 

instruction and related services if the student demonstrates patterns of behavior consistent with those in item A and fulfills the requirements in item B. In order to qualify for services, student must fulfill requirements in both items A and B. 

A. An educational evaluation must address all three core features listed below. For eligibility purposes, a all three Core Features. 

Core Feature 1:  Qualitative impairment in social interaction, as documented by 

two or more behavioral indicators, such as: 

____limited joint attention and limited use of facial expressions directed toward others 

____does not show or bring things to others to indicate an interest in the activity 

____demonstrates difficulties in relating to people, objects, and events 

____a gross impairment in ability to make and keep friends 

____significant vulnerability and safety issues due to social naivete 

____may appear to prefer isolated or solitary activities 

____misinterprets others’ behaviors and social cues 

____other     ___________________________________________ 

Core Feature 2:  Qualitative impairment in communication, as documented by 

one or more behavioral indicators, such as: 

____not using finger to point or request 

____using others’ hand or body as a tool 

____showing lack of spontaneous imitation or lack of varied imaginative play 

____absence or delay of spoken language 

____limited understanding and use of nonverbal communication skills such as gestures, facial expressions, or voice tone 

____odd production of speech, including intonation, volume, rhythm or rate 

____repetitive or idiosyncratic language or inability to initiate or maintain a conversation when speech is present 

____other    _______________________________________________ 

Core Feature 3:   Restricted, repetitive, or stereotyped patterns of behavior, interest, and activities, as documented by one or more behavioral indicators, such as: 

____ insistence on following routines or rituals 

____demonstrating distress or resistance to changes in activity 

____repetitive hand or finger mannerism 

____lack of true imaginative play versus reenactment 

____overreaction or under-reaction to sensory stimuli 

____rigid or rule-bound thinking 

____an intense, focused preoccupation with a limited range of play, interests, or conversation topics 

____other    _______________________________________________ 

B. The team shall verify that an Autism Spectrum Disorder adversely affects a student’s present educational level of performance and identifies the student’s needs. Documentation must be supported by data from components 1, 2 and 3, described below. 

1. Identify the student’s present levels of performance and educational needs in each core feature 

identified by the team in item A above.  Core Feature 1 must be included if eligibility is to be met.  In addition, the evaluation process must give consideration to all other areas of educational concern consistent with the IEP process. 

CORE FEATURE 1 (Social Interaction) (required): 

Present levels of performance: 

CURRENT EDUCATIONAL NEEDS: 

CORE FEATURE 2 (Communication) (if identified in Part A): 

Present levels of performance: 

CURRENT EDUCATIONAL NEEDS: 

CORE FEATURE 3 (Behavior, interest, & activities) (if identified in Part A): 

Present levels of performance: 

CURRENT EDUCATIONAL NEEDS: 

OTHER AREAS OF EDUCATIONAL CONCERN (academics, motor, sensory, etc.): 

Present levels of performance: 

CURRENT EDUCATIONAL NEEDS: 

2. The student’s need for instruction and services must be documented and supported by evaluation and observations in two different settings, on two different days. 

Observation Summary: 

3. A developmental history is included which summarizes developmental information and behavior patterns. See Parent Information and Developmental History on the first page of this report for a summary. 

Conclusions 

According to the MN criteria for the identification of Autism Spectrum Disorders, a student is eligible when he meets at least two of the three Core Features presented above (one of which must be Feature 1) and demonstrates educational need in those Core Features identified. Results for this student are indicated with an “X” in the chart below. 

	
	Behavioral Indicators Present
	Educational Need Identified

	Core Feature 1

(Social)
	_____
	_____

	Core Feature 2

(Communication)
	_____
	_____

	Core Feature 3

(Restricted Behavior)
	_____
	_____
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